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The purpose of this study was to explore the concept 
of impulsivity as a stylistic dimension affecting cognitive behavior, 
and whether impulsivity operates as a comprehensive, inflexible 
orientation in low achievers more than in high achievers. The 
Matching Familiar Figures Test, the Porteus Maze Test, and the Stroop 
Color-Word Test were used to assess impulsivity in 240 lower class, 
disadvantaged, third and fifth grade children. Analysis of variance 
and of covariance with IQ control were used to study the effects of 
achievement, age, and instr uc cional sets; correlational analysis was 
used to examine the relationship between test indices. Among the 
conclusions of the study were that: (1) low achieving lower class 

boys are more impulsive in their approach to cognitive tasks than are 
high achieving lower class boys; (2) cognitive tasks could be 
temporarily modified by instructions, but such modification does not 
necessarily result in changes in performance level; (3) low achievers 

in style than high achievers, but 
the hypothesis that the former were 
the latter; (4) there was moderate 
to cognitive tasks as measured by 
differences in style were found 
(RJ) 



were found to be more consistent 
there was no evidence to support 
more inflexible in approach than 
consistency in style of approach 
the tests; and (5) no over-all 
between the age-grade groups. 
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I— PROBLEM AND BACKGROUND 

One of the most pressing problems in education today is the high 
percentage of school failure among lower class, inner-city children. 

The question of how to teach tne ’’culturally deprived” slum child more 
effectively has been one of the major topics at important educational 
conferences throughout the past few years, and every week new books and 
articles are published on this topic. Yet in spite of all this activity, 
achievement levels have improved little. There is still a largo gap be- 
tween the achievement levels of these children and their middle class 
counterparts, and this gap progressively widens throughout the school 
years . 

A number of mediating variables have been proposed to explain the 
differences in achievement between lower and middle class children, e.g., 
motoric vs, conceptual style present time orientation vs, future time 
orientation;* 3 attention; achievement motivation; linguistic codes; 
genetically based differences in intelligence. 4 Among the variables pro« 
posed is impulsivity— an impulsive vs, reflective disposition or style. 
Kagan writes: 
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1 Daniel R. Miller & Guy E, Swanson, Inner conflict and defense . 

* New York: Holt, 1960, 

2 Martin Deutsch, The disadvantaged child and the learning process. 
In A. Harry Passow (Ed.), Education in depressed areas . New York: 
Teachers College, Bureau of Publications, 1963. Pp. 163-179. 

3 Basil Bernstein, Language and social class. British Journal of 
Psychology , 1960, 11, 271-276. 

4 Arthur Jensen, Social class, race, and genetics: implications for 

education, American Educational Research Journal, 1968, 5, 1-42. 



